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Why focus on more advanced learners? OXFORD

UNIVERSITY PRESS

« Growing number of students at this level

« Growing demand for higher-level proficiency
» English-language university courses
» English for the workplace

« Growing prestige of higher-level proficiency |
» Social status ¢
» Personal and professional self-esteem
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What is an advanced learner?
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Think about your advanced learners.
What gualities would you say they have?




What is an advanced learner?
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Think about your advanced learners.
What positive qualities do they have?

confident

ambitious
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Advanced learners """l OXFORD
Further characteristics

» confident in their ability to improve

* highly motivated

* willing to invest time and energy — to go the extra mile
* willing to take risks with the language

 Independent as learners, with strong learning-style
preferences

« aware of their weaknesses and areas for improvement
 have high aspirations
Alan Maley Advanced Learners
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Teaching advanced learners OXFORD
The challenges

Put yourself in your students’ shoes...
What are the biggest challenges that advanced learners face?

Write your ideas in the chat area...

10 Professional Development



Teaching advanced learners
The challenges

OXFORD

UNIVERSITY PRESS

* the ‘plateau’ effect
— Why leave the comfort zone?
— ldentifying areas for development

* learning modes
— Need for new skills and strategies
— Can’t/won’t come to class
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Teaching advanced learners OXFORD
The challenges

Overall reading comprehension:

At this level students can...

B2 or C17?
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Teaching advanced learners OXFORD
The challenges

Creative writing:

At this level students can...

B2 or C17?
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Teaching advanced learners OXFORD
The challenges

Grammatical accuracy

At this level students can...

B2 or C17?
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Teaching advanced learners OXFORD
The challenges

Note taking

At this level students can...

B2 or C17?
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Teaching advanced learners OXFORD
The challenges

Presentation skills

At this level students can...

...give a clear, well-structured presentation of a complex
subject, expanding and supporting points of view at some
length with subsidiary points, reasons and relevant
examples. Can handle interjections well, responding
spontaneously and almost effortlessly.

B2 or C1?
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Tips for teaching advanced learners OXFORD
Five activities to try

Reading: anticipation and prediction

Story writing: Setting — problem — resolution
Ambiguous sentences
Triple dictation

Goldfish bowl discussion

L A
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Five activities to try tnsiaht OS8130
1. Reading: anticipation and prediction ==

You are going to see a text.

It is about an environmental problem
caused by holiday footwear.

Guess:
What kind of footwear?
What kind of problem?
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Five activities to try tnsiaht [OLTO
1. Reading: anticipation and prediction

Do you flip-flops when you
on holiday? Probably. In fact,
any people never
flip-flops and many us
go several every year.
But the holiday’s ,
where they ? Some
flip-flops up in rubbish ,
but too many of float
to
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Five activities to try tnsiaht OS8130
1. Reading: anticipation and prediction ==

Do you pack flip-flops when you go on
holiday? Probably. In fact, hardly any
people have never worn flip-flops and
many of us go through several pairs
every year. But once the holiday’s over,
where do they go? Some flip-flops end
up in rubbish dumps, but far too many of
them float out to sea.
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Meeting the challenge OXFORD
Reading comprehension

The challenge at B2 level:
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Meeting the challenge OXFORD
Reading comprehension

The challenge at B2 level:

- Help students become faster and more autonomous
readers;

- Use prediction as a way to increase understanding and
boost confidence

- Use dictionaries; compare ideas
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Five activities to try OXFORD
2. Story writing: Setting — problem — resolution

B Task Write a short crime story and include at least
three of the following items. Think of title for your story.

m an opened letter ma charm bracelet m a rusty dagger

m a paper bag m a backpack s an old photograph m a tattoo
® a3 mask m a leather wallet m a broken mirror m a clock

m a notebook m a deck of cards

B Plan Follow the plan:

Paragraph 1: Establish the setting; describe the main
character and their goal.

Paragraph 2: Introduce the problem the character has
to overcome.,

Paragraph 3: Resolve the protagonist’s problem; try to
work in an unexpected ending.

g 5
. 3

Advanced Student's Book
OXFORD wisruan

s
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Meeting the challenge OXFORD
Story writing

The challenge at C1 level:
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Meeting the challenge OXFORD
Story writing

The challenge at C1 level:

- Provide a clear paragraph structure to promote cohesion
-> Incorporate an imaginative challenge

- Provide freedom through constraint

- Explore collaborative writing techniques for embellishment
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Five activities to try s ="El OXFORD
3. Ambiguous sentences N

They hit the man with a bag.

What does it mean?

a.) The man they hit was carrying a bag.
b.) They used a bag to hit the man.
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Five activities to try J = OXTORD
3. Ambiguous sentences |

Students hate annoying teachers.

| once shot an elephant in my pyjamas.

Woman without her man is nothing.
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Meeting the challenge OXFORD
Grammatical accuracy

The challenge at C1 level:
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Meeting the challenge OXFORD
Grammatical accuracy

The challenge at C1 level:

—> Activate students’ knowledge of grammar
-> Highlight the importance of the need for accuracy in writing
- Promote freer discussion of language and grammar in class
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Five activities to try OXFORD
4. Triple dictation

Read the selected text at normal speed, three times.

1. Listen but do not write. After the dictation, the students write
down anything they can remember.

2. Listen again and try to fill in some of the gaps.
3. Listen again and try to complete the text.
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Five activities to try OXFORD
4. Triple dictation

Read the selected text at normal speed, three times.

Listen but do not write. After the dictation, the students write
down anything they can remember.

Listen again and try to fill in some of the gaps.

Listen again and try to complete the text.

Compare notes with classmates and discuss. Ask Qs.
Explain the text in your own words.

=

a bk WD
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Meeting the challenge OXFORD
Note-taking

The challenge at B2 level:
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Meeting the challenge OXFORD
Note-taking

The challenge at B2 level:

- Develop ability to take notes from normal-speed language
- Go beyond the surface: explore meaning
- Check understanding by rephrasing
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Five activities to try
5. Goldfish bowl discussion

OXFORD
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11 SPEAKING Work in pairs. The case in exercise

9 is going to an appeals court with the prosecution
pushing for a jail sentence. Choose your role, use

your empathy skills and brainstorm more arauments

in support of your position. Now get ready to prosecute
or defend.

* Inner circle: speak

« Quter circle: observe and
provide feedback

* Repeat

35 Professional Development
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Meeting the challenge OXFORD
Presentation skills

The challenge at C1 level:

...give a clear, well-structured presentation of a complex
subject, expanding and supporting points of view at some
length with subsidiary points, reasons and relevant
examples. Can handle interjections well, responding
spontaneously and almost effortlessly.
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Meeting the challenge OXFORD
Presentation skills

The challenge at C1 level:

...give a clear, well-structured presentation of a complex
subject, expanding and supporting points of view at some
length with subsidiary points, reasons and relevant
examples. Can handle interjections well, responding
spontaneously and almost effortlessly.

-> develop critical awareness

—> focus on coherence of both language and presentation
-> promote co-operative learning

-> provide meaningful practice situations

Professional Development
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How insight can help OXFORD

UNIVERSITY PRESS

Upper-Intermediate and Advanced levels:

longer and more authentic reading texts
more focus on culture and literature
word analysis feature

learning strategies

revision and consolidation

Upper-Intermediate Stud

‘l‘insi'g ht

OXFORD Juma wdseian
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Long

er and more au

Saints and sinners

Reading and vocabul

1 SPEAKING Do the quiz. Then see what your answers
say about you in the key.

2 Quickly read the article. What is ‘the bystander effect'?
3 Read the article again and choose the correct
answers.
1 The writer's opinion about the convenience store
incident is that
a itsimpossible to explain the shoppers'reactions.
we can relate to the shoppers'point of view
¢ the shoppers were atypical
d people’s reactions reflect the state of souety
2 The writer confirms that in emergency situations
a are able to react in an appropriate way.
b are influenced by their moral compass.
¢ are held back by the presence of other people
d don't like being put to the test.
3 The writer uses the Stolen Generations as an example of
a people taking action against wrongdoing.
b people being influenced by the attitudes of others.
¢ people overreacting to a situation.
d people’s lack of knowledge.
4 People’s reactions to those who need help are often
determined by
a afear of looking foolish
b adesire to take the lead.
¢ whether they feel calm or anxious.
d the age of the victim,
5 According to the writer, active bystanders
a have a greater abitity to sympathize with others.
b are used to standing up for themselves,
c rarely talk about things that worry them
d are less concerned about other people’s opinions,
4 SPEAKING Work in pairs. Discuss the questions.

Have you ever witnessed someone being an active
bystander? How did people react, and why?

Will your understanding of the bystander effect
change how you react in future? Why / why not?

VLIELINERRLELTY  Describing reactions page 13!

Adjective patterns

N

5 Study the highlighted adjectives in the article
and match them to patterns a-c. What is the most
common pattern? Can any of the adjectives go in
more than one position? Does the meaning change?
a adjective + noun
b noun / indefinite pronoun + adjective
© noun + verb + adjective

F 16 Saintsand sinners

y The by

40
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), K
der effect

bystander?

If you saw an adult in distress, would
you stop to help?

-

N}

If a child was crying and alone, would
you stop to help?

w

Would you help someone in a busy
area, such as a public street?

IS

Would you help someone in a secluded
area, such as a quiet road?

v

Have you ever not stopped to help
because you were in the company
of others?

o

Would you be more likely to help if
you were alone?

~

Would you be less likely to help if
you were with others?

Key

If you answered mostly ‘yes' then you are an active bystander,
If you answered positively only to the questions in regards to
helping those who need assistance in a quiet place, you are
not alone. In a US study, more than fifty per cent of people,
in most cases, said they were unlikely to help in a busy area
or when they were with other people. Studies have shown that
people are not more likely to help a child rather than an adult,
but women are more likely to help children than men are.

thentic reading texts
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Vocabulary adjectivepaters

Gramma

3

L3

8

&

8

verb and suffixes;

It must have been strange for customers at the Noori
Convenience Store that day — strolling along the aisles,
picking up the usual weekly shop — to suddenly stumble
across twenty-seven-year-old LaShanda Calloway.
LaShanda was lying unconscious on the floor, badly
wounded and in desperate need of help, and yet the five
people present in the store walked past her and carried on
with their shopping. One woman stepped over LaShanda
three times, even pausing to take a picture on her mobile
phone. What, you may ask, was going through her mind?
It's difficult to say, but the reactions of people that day
were captured on the store’s CCTV camera and the story
was posted on the web.

The resulting public outcry was understandable: people
bemoaned the state of society, the lack of moral compass,
the end of community and the rise of selfish unconcern
for those around us ... Everyone was searching for a
way to explain the apparent inhumanity of the shoppers
concerned, for a way to comprehend their actions in this
unusual incident. But the truth of the matter was that this
type of occurrence wasn’t remarkable, and the shoppers’
motivations weren’t that difficult to understand.

We all like to think that we can step up to the mark
when the situation requires it, our moral compass
prompting us to react in a proper and acceptable way. Bu(
what really happens when we’re put to the test is

habitual behaviour

s &

Someone else’s problem

fending a point of view
story

do nothing. This results in ‘pluralistic ignorance’ where
everyone assumes that others have more knowledge, and
people bow down to what they perceive as the majority
opinion. There is evidence of this in societies throughout 60
history, from the oppression of black people in the
USA prior to the civil rights movement, to the Stolen
Generations of Australian aboriginal children, who were
still being taken from their parents up until the 1960s.

Fear of personal risk also plays a part. If someone is s
attacked or in deep trouble and you intervene, there is a
risk of you becoming a new target for the aggressor. On
one level, this may explain why people don’t stand up to
bullies in the playground; on another, why many citizens in
Rwanda failed to defend people from terrible persecution 70
in the 1990s. Are these people evil? It’s an ethical
conundrum: they most probably had an overwhelming
fear for their personal safety or the safety of their families.
Taking the initiative in dangerous situations is not for the
faint-hearted; to go against the grain and reject accepted 75
norms takes a real effort. And yet studies have also shown
that if one responsible person takes action, others will
follow their lead — often with positive results. History again
gives many examples, such as Rosa Parks and the African-
American civil rights movement, or Jean Henri Dunant, so
who foundcd the I.nt:mxmcmzl Red Cross in some of the
worst Rosa Parks said that what

quite different. The vast majority of people do nothing, or
look the other way: something is holding them back. The
LaShanda Calloway case is a classic example of this: it’s
what social psychologists call ‘the bystander effect’.

Studies have shown that the bystander effect is caused
by several different assumptions made by people at the
scene of an emergency, crime or other distressing event.
Firstly, having other people around is one of the main
causes of inaction. The reason for this is people tend to
assume that someone else is either already helping or
more qualified to offer aid, or that another bystander
knows the person involved and therefore has a greater
obligation to help. This is referred to as the ‘diffusion of
responsibility’. In the 1960s, psychologists John Darley
and Bibb Latané carried out a series of experiments to
illustrate this concept. In one study, different numbers of
students were placed in a situation where they thought
they heard a fellow student in the cubicle next to them
having a seizure. The results were fascinating: when there
were two people in the group, 85% of the students came
to the person’s aid; in a three-person situation only 62%
reacted; and when there were six people, only 31% of
students tried to help.

We also make sense of situations through ‘social proof”
or the information we gather from others. We look for
these visible cues and promps to help us understand
what is and de an course
of action. If other people are not responding, perhaps
there is no emergency or wrongdoing. We don’t want to
make an embarrassing mistake, so we go with the flow and

she did was nothing special, but people like Parks and
Dunant started chain reactions.

So how do people manage to buck the trend and us
intervene? What spurs them into action? And what
induces other people to bury their heads in the sand?
Studies have shown that active bystanders have generally
had a more tolerant and empathetic upbringing, which
stimulates greater concern for the welfare of others. For 90
these people, turning a blind eye isn’t an option; they feel
compelled to step in and get involved. It’s also a question
of conditioning: children, for example, are more likely to
be active bystanders than adults, as they are more able
to talk openly about their fears. This naturally results in o5
collaboration to find solutions.

That said, the bystander effect tends to influence every
aspect of our lives. It manifests itself in smaller, everyday
scenarios such as witnessing bullying and not intervening,
not picking up litter in the street, or not stopping when 100
we see a car stranded by the side of the road. There’s also
evidence of it in our attitude to bigger challenges, such
as global warming, and other social, environmental and
political problems. The irony is, the bigger the problem
and the more people it affects, the less likely we areto 105
respond. Perhaps the first step towards a more proactive
stance is recognizing that we are all bystanders. Being
aware of the causes could help us overcome them.
Ultimately, it’s in our power to make a difference, from
changing people’s attitudes to saving someone’s dignity — 110
or maybe, as in the case of LaShanda Calloway, even
saving someone’s life.

Saints and sinners 17
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Jeaen 1

-

SPEAKING Study the photos and answer the
questions. Then read the introduction and the
extract from the play Pygmalion by G.B. Shaw, and
compare your answers.
1 Where are the three characters in Lhe lirst photo?
L do you think is the relationship betw
ppaarance of the woman

07 What may have happene
on?

cause this transforma

N

Read the extract again. Are the sentences true (T)
or false (F)? Correct the false ones.

1 The note taker is rather modest about his tal
2 ssion s & lucrative one.
3 3ne is a mare prestigious neighbourho

Ic

4 The note taker is respectful towards the flower gir

5 The flower girl finds the note taker's English
incomprehensidle at Lirmes,

6 The noate taker believes that he could change
fo r's destiny.

7 The gentleman finds the nate taker's claim implausible

8 They arrange to $

Word analysis

w

Answer the questions referring closely to the extracts.

1 Which noun does Professor Higgins use to describe a
ent? Which place

does he mention where

oes he use Lo de:

2 Which noun
as Fthey were superior to others? In which
London does he imply these people

3 How does Professor Higgins describe
where the three ch e shelteri m”‘
ol place might he ve referring to?

Which creature does Professor Higgins comp

IS

L&h:”l\,u' 10?7 In the comparison
bes the girl's bad temper
nd she is making?

~

Professor Higgins ut
enormity of the insult caused by the flower
Fn ﬂl“\\nrgn age? What is the usual

4 SPEAKING Work in pairs. Discuss the questions.

1 Which aspects of British scciely does Bygmalion explore?
2 What can you infer from the extract about the
witer's opinion of Brirish society?

Pygmalioﬁ

Actl
Itis 11.15 and a group of people are sheltering from the
rain, as the Engiish are wont to do. They have gathered in the
driest spot in Covent Garden: the porch of a church. Among
them are a poor flower girl who is stil at work and & man
behind a pilr taking notes in the dark
arrives, the flo
her some chdl
a pol o
b,stanuerr Pkt bt every fime rmemm speaks up, the
man taking notes responds by declaring where that person

n, distinguishing the rich from the poor by ther

e rain clears, leaving the Flower Girl, the

it e Sotlanan e porch.

THE GENTLEMAN Jreturning to bis former, /:Lm onthe
note saker’s lefi] How do you do i, if I may ask?

1s THE NOTE TAKER. Simply phonetics. The science of
specch. Thats* my profession: also my hobby. Happy is
the man who can make a living by his hobby! You can
spor an Lrishman or a Yorkshireman by his brogue. / can

lace any man within six miles. I can place him within

20 two miles of London. Sometimes within two streets.

THE FLOWER GIRL. Ought o be ashamed of himself;

unmanly coward!

THE GENTLEMAN. But is there 4 living in that®

THE NOTE TAKER. Oh, yes. Qui

Kentish Town

a fat one, This

25 i an age of upstarts. Men begin
with £80 a year, and end in Park Lane with 1 hundred
thousand. They want to drop Kentish Town; but they give
themselyes away every time they open their mouths. Now
I can teach them—

30 THE FLOWER GIRL. Let him mind his own business
and leave a poor girl—

THE NOTE TAKER /explosively] Woman: cease chis

or else seek the shelter of

some other place of worship.

35 THE ELOWER GIRL fwirh feeble defiance] Tve a right to
be here if I like, same as you.
THE NOTE TAKER. A woman who utters such
depressing and disgusting sounds has no right to be
anywhere — no right to live, Remember that you are a

40 human being with a soul and the divine gift of articulate
specch: that your native tongue is the language of
Shakespear and Milton* and ‘The Bible: and done sit there
crooning like a bilious pigeon.
THE FLOWER GIRI. [guite averwhelmed, looking up ar

<5 him in mingled wonder and deprecation without daring 10
naise her headd] Al-ah-ah-ow-ow-ow-o0!

Professional Development

BACKGROUND TO THE STORY
One ohn Durbeyfi
meets a priest on the road who greets

asks th

warm spring evenin

priest why he calls him Sir John whenever they me:

t explains

records which indicate

land or inheritance, t
n Durbeyfield, full of self-impc

end for a horse and

That same evening, J
daughter, Tess, i

When she arrives home, T er father has had
bees to market. She

brother, /‘«bnma'ﬂmm sell them.

too much to drink and

must go with her lit

“The poor man can't go; she whispered. Tess sat up
inbed.

‘Butit's late for the bees already. We must take

them today!

‘Maybe a young man would go?' asked Mrs Durbeyfield
doubtfully. ‘One of the ones dancing with you yesterday
‘Oh no, not for the world!" said Tess proudly. ‘And let
everybody know the reason? I'd be so ashamed! I think
I could go if little Abraham came with me!

Tess and Abraham dressed, led out the old horse Prince
with the loaded waggon, and set off in the dark. They
cheered themselves up with bread and butter and
conversation.

“Tess!’ said Abraham, after a silence.

“Yes, Abraham

‘Aren’t you glad that we're a noble family?’

‘Not particularly’

1

‘What?’ said Tess, lifting her face.

‘Our noble relations are going to help you marry a
gentleman.

‘Me? Our noble relations? We haven't any. Whatever put
thatinto your head?’

‘Theard them talking about it at home. There's a rich
lady of our family out at Trantridge, and mother said
thatifyou claimed relationship with her, she'd help you
marry agentleman

His sister became suddenly silent. Abraham talked on,
not noticing her lack of attention.

‘Did you say the stars were worlds, Tess?’

“Yes!

P Urbersilles

‘All like ours?’
2

‘Which do we live on? A good one or a bad one?’

‘Abad one!

‘If we lived on a good one, how would things be
different?’

‘Well, father wouldn't be ill and cough as he does, and
mother wouldn't always be washing”

‘And you would have been a ready-made rich lady, and
not have to marry a gentleman!

‘Oh, Aby, don't - don't talk of that any more!’

Abraham finally went to sleep on the waggon. Tess

drove the horse. > She could see her father, foolish

in his pride, and the rich gentleman of her mother’s
imagination laughing at the poor Durbeyfield family.
Suddenly she awoke from her dream to noise and violent
movement. *._She jumped down and discovered that
the post carriage, speeding along the dark road, had
driven into her slow and unlighted waggon.

‘You were on the wrong side; said the post driver. ‘1
must go on with the post, but I'll send somebody to

help you as soon as I can. You'd better stay here with
your waggon!

® __ Daylight came. Prince lay there, unmoving, his eyes
half open.

“It's all my fault; cried Tess. ‘What will mother and father
live on now? Aby, Aby, wake up! We can’t go on with our
beehives - Prince is dead!” When Aby realized what had
happened, his face looked like an old man’s.

“It’'s because we live on a bad star, isn'tit, Tess?' he said
through his tears.
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Word analysis

3 Answer the questions referring closely to the extracts.

1 Which noun does Professor Higgins use to describe a
strong accent? Which places does he mention where
people speak with this kind of accent?

2 Which noun does he use to describe people who act
as if they were superior to others? In which part of
London does he imply these people can be found?

3 How does Professor Higgins describe the building
where the three characters are sheltering? What kind
of place might he be referring to?

4 Which creature does Professor Higgins compare the

42
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STRATEGY

Active listening (2)
When you listen to a radio programme or a lecture, or are having a discussion or debate,
a good way to check understanding is to repeat or paraphrase what has been said.

3 Read the strategy. Work in pairs. Read the sentences from the gadicssaczamsaa thaa
summarize and paraphrase the ideas with your partner. L
1 Their name-calling and nastiness was very upsetting . Taking a view and supporting your ideas
2 Like many people who suffer from a poor bc dy image, sh S When you are asked to react to an issue:
lvation; she thinks. a first deci lutior
3 e is compromising his health, but he insists it's ‘ -l
4 He realizes that everyone has a different idea of perfection, and b i “ ! lu o i
B g arguments or examples that will convince the reader.
5

impossible to stop - it would belike asking Pid 2 Read the strategy. Then read letter A and answer the questions.

y use to support these ic

3 Read ideas 1and 2 from another letter. Match supporting arguments a-g to the ideas.
Then read letter B and check your answers.

1 People are not always enti ponsible for their actions.
F jith unhealthy

orer people w abits are unlikely to change their lifestyles

erty can result in people making bad choices.
might be press

y friends.

result in an unhe
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Revision and

Progress check Umt 7

EEeE e 1 | can't do this.

consolidation

Read 1-12 and evaluate your learning in Unit 7. Give yourself a mark from 1to
How can you improve?

2 | have some problems with this.

3 | cando this well

A The treachery of images Mark (1-3) How can | improve?

1 Give one example of a metaphor and one of a simile related to art. i

| can understand analogies.

OXFORD

UNIVERSITY PRESS

a dull - /
b intellectual

2 Write one synonym and one antonym for the adjectives below.

I can use synonyms and antonyms to describe art.

3 Complete the phrase.
You're wide of the

| can use phrases for doing the right or

the wrof |n5ight

44 Professional Development

Contents Unit &: Food and ethics Grammar Exercise 3: The passive: verbs with two objects 1

Q Exercise 3: The passive: verbs with two objects 1

The passive: verbs with two objects 1

3 Put the words in the correct order.

You need to use correct punctuation in this task.

Content | Tracking v

‘ which H been office

‘ have

‘ you

‘ the

‘ introduced

‘ people

| Class Tools 7

| Communication %

A

&

| Resources<
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